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;i,Presrdent

EffNew Haven, CT -
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' ,' I have been a part of the commumty college system for '
- fifteen years and during that time I have seen many new

initiatives that have been supported at the national, state,

" andlocal levels. These have changed the valueand

- perception of the commumty college’s role in hlgher j

- education. We, as community colleges are truly an
mtncate part of lu gher learmng :

, I beheve thatthe 21 Century wxll afford us some very

[ 'challengmg opportumtles that will add even more- value,
- expand services, and i impact more lives in greater
umbers than in the past. However, community colleges
“Twill have to deal with some hard decisions in order to
* maintain the1rmrss10n purposes and competltlve edge
‘among otheri 1nst1tut10ns afﬁhated w1th the learnmg A
: enterpnse et j : ; ;

:Someof the s1gmﬁcant issues w1th Wthh we wﬂl be 3
s cOnfronted £ TR ,

l - 'f',f:f{’;SCarcny Both human Al ﬁnancxal
fiy,_resources $h% 4 s s

S5 _/Competmon Competltlon among the

. various semcedehvery orgamzatlons as R

" wellas ongoing professional -

SIS, deveiopment of staff't to fac1htate learmng N

. on acontinual basis.”

= "Technology Keepmg pace W1th rapld

* changesin technology and upgrades of

. appllcatlons needed to stay competltrve '

e, HEY ::Change Eradlcatxon of old practlces
. anddevelopment of new strategies to-
: . achieve desired outcomes; difficult for
~ T T many colleges because it requires
- moving fromsynchronous to
asynchronous leammg

‘:‘,CLDr. Dorsey L Kendnck

~ more vigor a pipeline of individuals seeking -

" lead. This group must be diverse in terms of race,’

fgender culture, and leadershlp style; they must posses ;
. apassion for people’ s success anda w1llmgness to
- compromise theirown goals to aclueve those of the
;4 broader commumty e S 3.

- open: We must seize it, embrace it, celebrate it, and
~ useittoopen doors of knowledge, create fountains of
~hope, and provide an abundance of skilled workers

- effectively prepared because of our efforts made the

: dxffenence : :

| Wmter/Spnngzooo

‘Gateway Commumty College

What challenges and opportumtles are facmg the

two-year colleges in the new mlllenmum"

“Today s global marketplace demands hzghly sktlled and effectzve managers ,
, - FarlG. Gravesq,; f

Black Enterprzse Magazme R

; . ;Global Marketp]ace Amone multx-cultural

- multidimensional, competitive, andever - s
- changing marketplace, aneed forcreatmg new ]
systems to serve our student: populatlons in %

i exttaordmary ways; addressing culture, | i

, language race, gender, age, and learning styles
- inmore individualized ways, recogmzmgeach k
individual’s uniqueness, skllls set, and leammg }, ;

pace. : ,

WA § Leadership - Acquxsmon of SleS thatfacrhtate
change value diversity, resolve issues, and lead vision -

- inways that support empowerment, teamwork, shared
,demslon-makmg, creativity, and passion. :

Commumty colleges need to start developlng wrth

mentorshlp, scholarship, and the support necessary to

: Condoleezza Rlce author of “Somettmes You Can Go

Home Again to Academia” wrote, “No other -

‘environment can match the energy of a place like this
- where leaders in their fields create ideas and transmlt

them tothe best ‘young mmds in the world M

The future for us as commumty college leaders is wrde ;




: Develr)pmg the Student Affalrs Team in the Commumty Colleg i S

Marguente M Culp, Assocxate Vlce—PreSIdent, Retentron and Student Services, Austm Commumty College

B ’ Introductwn - . o
B Chlef Student Affalrs Ofﬁoers
o need to devote asmuch attentlon

: helpmg newly hired staff members -
- develop professnonally as they do
E ‘dlscussmg the professional -

- preparation of graduate students
~The tendency in our professxon isto

| assume new hires will: acqulre
- needed skills through osmosisby

o *spendmg time.on the campus; - -

experience confirms thatthis .

.- doesn’t always work. Adegree in

; Student Affairsis a hcense for new
practitioners to leam nota

guarantee they are ready to function ‘, :

- “fully as part of the Student Affairs
- Team. ‘Con,versely, seasoned
~Student Affairs professionals need

- .assistance—and incentives—to
~continually update their skills and
. theirknowledge of student -
: development theorles and practlces :

H"Deve[opmg New meesswnals

o Every Student Affalrs Officeina

. community college should provrde

- new hires with the following -

~information: (a) organizational charts

- for the college and forStudent =
- Affairs; (b) the mission, goalsand -
" long range plans for Student Affairs

~ outcome measures for each area
‘ wrthm Student Affairs; (d) major -

' ,accomphshments for the past three .
years, (e) job descrlptlons for major
~ positions’ within Student Affairs as

‘well as one for the new staff -

_thember’s; (f)aclear understandm g
of how the new staff member fits
into the “big picture”; (g) the

Student Affarrs Procedures Manual

- and (h) an accurate pncture of the-
x college?s culture ' :
~ In addition to this information, Chref
Student Affalrs Officers must work.

with their staff to desi gn

‘comprehensrve orientation

experiences for new hires, Wthh

' include, but are not limited to, the ,
,followmgacusntles ‘ :
1. Anopportunity to compare
- their skills, attitudes and values with
_ . the skills, attitudes and values

needed at the community college
2..A coaching system that assigns

~ new professionals to an experienced
Student Affairs practitioner their first -

year at the college
3. A professional development

~plan which outlines the attitudes, -

~ values and skills the college expects
~ -new professionals to develop and

" describes what the college will doto

“help practitioners ?work their plan?

-+ and grow professionally

' 4. Anevaluation system that 7

| - clearly outlines how the college will
- measure the new professionals’
- progress toward their goals.

5. An opportunity to observe,

E 'interact with, perform for, and be
' coached by Student Affairs staff

‘atthe college (c) the objectives and . ‘'members who are considered the '

bestin a vanety of areas at the
college
- 6. Access toa v1deo lxbrary that

~contains examples of ?ideal?
- orientation sessions, test
- interpretations, career counseling

sessions, and leadership training

7. Opportunities to meet formally
and informally With‘Student Affairs

‘ staff to drscuss the relatmnshlp
, between theory and practice and to

determine how’ theoxy shapes

tprofess1onal practices mStudent -
Affairsatthecollege

8. Opportunities to share their
skrlls and knowledge ina structured

,way thh other Student Affalrs staff

" Helping Experzenced
“ Professwnals Keep Their Edge

No one comes to work in the
morning planning to do a bad job.
But after a few years in the

- trenches, even the best staff

members start to lose their edge if -

- ‘they do not have a chance to

develop professionally. Rapid

changes in technology, workforce |
B demands, student demographics,
faculty and student needs, and

developmental theory create a
climate at most community colleges
where change is the rule and where
staff members struggle to anticipate -
and prepare for the future. Without -
strong leadership at the top, Student
Affairs staffs cannot handle their
day-to-day responsibilities and take
the time to think about professional

~development. Theimmediate needs
 of the student take precedence over

the long- range needs of the
practitioner. However, strong
Student Affairs leaders recognize
the need to promote professional

development and to help staff
: members '

Fo)
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i 'Undetstand and mﬂuence the

~ irection that the college and the -

\..etudent Affatrs Program will take
overthe next three-to-ﬁve years

. Idennfy and keep up with

" national trends in thexrprofessron

. Idennfy the skills-and knowledge
needed to remain competitive at the
‘ college and within the professron
s Usetheirnewskillsand
knowledge to strengthen the

.SmdentAffaJrststonandthe o

o college

| ifcm'ersmaentxfrar;’sorﬁca‘s do

 this by working with staff to desagn
~ ‘offer, and fund a variety of

professronal development acnvmes,
by requiring staff members to.create
‘Professtonal Deveiopment Plans;
and by encouragmg supervisorsto . -
. -approve and/or modify these plans .

- basedon the college"s strategtc

als andby ‘making sure thatthe o
;1nst1tut10n mcludesanevaluanonof e

X }professronal development actnvmes '
‘inits annual performance review.

- Indeed, professronal development .
' opportumtles shouldinclude, but

;fneed not beltmtted to the fo]lowmgi o j e
- SR The ltst could go on and on. The

key is to'send a clear rnessage to .
practttroners thatthe institution 7
" valuesits professmnal development i
- expectsthemtoremainonthe

",- ' On—campus ennchment actrvrnes o

k desrgned to’ burld teams and help
.-'staff acquire. new skrlls
. Credtt or non-credlt courses

o taught in the classroom via the web,*:;
‘dtstancelearmng, orthrough o
“correspondence e
- » Local, state or nattonal
_conventions, conferences and
~ training sessions where: staff

members acquire new knowledge

| that they share with their colleagues =
“when they return tothecollege

. Faculty or peer led trammg

~ sessions'

« Job exchange programs wrthtn

~ the college ,
~* Job exchange programs wrth

~ othertwo and four year mstttunons
. Intemshlps orjob exchange

- programs with business, mdustry,

and government

. De51gmng, 1mplemennng, and
evaluating new programs

* Monthly brown bag lunches.

- where members read and.dis scuss

books; monographs and articles-

~*Mentoring new professronals

. 'Wntmg position papers to

- distribute at the college or amcles
- for local newsletters or nanonal

‘ Joumals c
.- Sabbatrcals

cutti ng edge of therr professmn, and

- will assrstthem todo 0.
’ Conclusion co

- The professronal preparatron fora .

career in Student Affairs, which -
starts in graduate school should - ,
neverend. Chief Student Affairs f -

' ‘Ofﬁcers have an obli gationto -

prepare’ their. students, their L
colleagues, and theiri msntutrons for A

- the future by offering a wide varletyf :
- of professronal development o

- activities for new and expenenced i
~ professionals and by creatingan

~ environmerit where professionals - -

value these opportumt]es Student o |

~ Affairs Practitionershavean -~
~ obli gatton to shape their 1nst1tut10n‘7s '
' professmnal development program Lo
- touse the program toremainonthe =~
cutting edge of their professton and R
to create new programs or modify .~ e
~ . existing services based on  their
- professmnal development
~-experiences.’ Everyone has a , :
responsrblhty to search forthe best TR

ideas and the most effectt ve

- ”strategres to help students- succeed e
- nomatter whenor where these ~ . ‘
 ideas and strategiés ongmated An G
‘organized professronal development; R
~ program setsthe table for the search. =

Membership

It is important to remember that each time you renew your membership, you also need to
indicate Commission XI: Student Development in Two-Year Colleges as one of your
commission on ACPA’s renewal form. Renewing each year ensures not only membership but
also your subscription to our newsletter. A list of opportunities within Commission XI will be
available at the Carnival. Make sure to stop by our table.

S’

.
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STUDENT DEVELOPMENT :IN :THE Two—YEARrCOLLEGES

| Professronal Preparatlon for Commumty College Student Affalrs Work

Some Observatlons

Steven R. Helfgot Ed D.

Executlve Dlrector School-and Community Relations

When I entered my

- professnonal preparation program in
" 1970, community colleges in the

United States were few, and they
were on 1the penphery of hi gher

o : educatlon Most of them were
S tradmonal junior colleges

" ‘preparing students to goon to the
: umversnty In my Master’s Degree
- program, I cannot recall asingle

- discussion about junior colleges.

E We neverheard a speaker discuss
| “about junior colleges; and there was

.- certainly nocourse on the two-year
" college. Yet,as I wasearning that
~ degree, community colleges were
o explodmg onto the American -
. educauonal landscape and would

' ‘contmue to do so for a decade or
~more. When Iretumed to graduate
4school to pursue adoctorate in the

: 'late seventies (at a large state .

- university this time, as opposed to

i the private umversuy from which

~ had received my MA); I could take

* courses from a professor who
- spec1allzed in the community
’ college Today, Iam privileged to
“be an adjunct faculty memberin a

o professronal preparation program,
- ~atCalifornia StateUmversrty, Long =
- Beach, that is—I believe—fully
~ -inclusiveof the community collegein -

it cumculum All, it would seem, is
well and as it should be. There has
been con51derable progress in the
three decades of my career.

. Cerritos College
~ Norwalk, California .

On closer observation though,

perhaps notallis as it should be and -

perhaps there hasbeen, in fact, less

 progress than would seem apparent. -

For most of the decade of the

e nineties, ‘members of the Dtrectorate
of ACPA Commission XI (Student

Development Programs in the Two-
Year College) have sponsored a

~ program at the annual ACPA

convention, usually entitled
something like “Employment

- Opportunities in the Community

College.” Each year the room in

- which the programis held is filled to
~ capacity with graduate students and

young professionals interestedin-

~ workingin thecommumtycollege |

And each year, their refrain is the

~same: nowhere in their professional
“preparation have they learned about .

the commumty college, about "

~ community collegestudents and

about student affairs practice in the
community college. The feelings
they express about this gap in their -
professional education range from

~ frustration and anger, to mdrgnatlon
~and resentment. ‘

Ina wholly unsctentlﬁc manner,

| I would like to share some

observations about 1) why so many
new professionals are interested in

working in community colleges 2)

why profess1onal preparation
programs séem so uneven in their
level of inclusiveness of the
community college 3y what might be

' addedm aprofesstonal preparatxon ‘1

program inclusive of the commumty
college, and 4) how the commumty
college mi ght become anormative -

~partof allprofessronal preparatron
programs ' ~ e

| Cgl]ege Student Affairs Work

'Like many of my- professronal N

~ generation, I “fell” into community . -

college work. I certainly did not .
begin my graduate education ~
expecting to workina commumty -
college. As I was looking for my
first job, though there were just

- more (and incidentally more

mterestmg) positions available at the
new community collegesin the -
metropohtan area where | lwed and
went to school. . ‘
~ Today, however, itisvery = . 1
different. A significant numberof -~
graduate students in Student Affairs
and Counseling comeintoschool =~
planning on acareerinthe
community college. The reasons for

this are several 'ahd include the

following:
* Many of today s graduate students

- began their own educational careers

in community colleges. They had
very positive expenences there,
most partu:ularly, very positive -

‘experiences with student affairs ’

profess1onals—eSpecnally w1th
counselors and/or advisors.

"« There is a perception that -
. community college studentaffaus
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wodc is meane than snmlar work
™ four—year institutions. Students
\at€ seen as more needy. | Student
affairs, professronals are seen as
 being more central to the”
: msntutlon s rnlssron There isa
- sense that there is more vanety and
- more substance to the work and
- thatanindividual professional can
51mply getmore done.
. There is-a sense (not w1thout
'merit) that student affairs

_professxonals in community colleges -

. may be more valued than their

counterparts insenior mstrtutlons
In many community col leges
counselors (who make up the
largest number of student affairs

professmnals in commumty colleges) )

have faculty status, rank, and most
- importantly tenure.

. Fmally, there is a perc‘eptiori (with

~ some truth to. it) among graduate -
dents that. career opportumnes
[ compensatton -and benefits are
: better in the commumty college. -
In summary, new graduate

- students coming into the field are

; often very familiar withthe

3 professronal reallty of the e

4 'commumty college They find that
- reality attractlve and are genumely
! ,mterested in workmg inthe -

‘ commumty college The problem in

toomany cases, is that they are
more familiar w1th the two-yeéar -
college environment than are thc
facultyinthe .

preparation program

Program ‘leferences ;in‘Inclu‘skion :
~of the,Community, College 5

e Why isit that some professxonal

preparatton programs fully mclude

- the community college in the -
* curriculum and others virtually
_ignore it? Again, there are several

reasons

1. Professional preparation
programs are responsive to the

- market niches they serve. A
program thatis essentlally a local or
regional program serving anarea

with a large number of commumty
colleges will of necessity prepare
students to work in those colleges..
Itis hard to imagine, for example,
that in a state like California, with
107 community colleges (compared
to 20 California State University
campuses and 9 campuses of the

- University of California) that
 professional preparation programs

- would not train students for work in.

-those institutions. s -
" 2. Professional preparation L

- programs reflect the attitudes, -
_-experiences and even the biases of

those who administer and teach in

; them “Faculty who are familiar with
* community colleges, whio know,
“understand, and appreciate them
- aremore lrkely to include them in
 the curriculum and teach about
‘them. Faculty who do not know
much about commumty ik

colleges andstudent

Evenmore, while. | -
~ students see a career
‘inthecommunity |
~college as beingof e
hlghstatus BRSOl
~reparation faculty . | -
wwrday havejustthe - | -

| affairs practicein

| community colleges, or
-who have little orno

| experience with

~ not likely to'teach
| about them. Worse,
- faculty whohavea

opposite view.

~ community colleges are

_ negative btas toward commumty .
colleges—and who don’t want théir - i

- graduates to work in the: commumty”‘ e

, college——may choosenot to include”

the community college at all or to s
disparage it. ' ol ik,

3. Some professional preparatlon e
programs may (for verygood =~ .
reasons) choose to specialize the

focus of the program, and that

specialization may preclude

1nclusnon of the two-year college
Whatis important is that

each professmnal preparation -

-program honestly asks itselfif i 1t

should include the community -
college iniits cumculum If the
answer is yes, as loglc would

~ suggest, it will be forregional |
- programs serving an area with large

numbers of communlty colleges and :
national programs which should
have a broad perspective; then, -
program faculty and- admrmstrators

next have to ask themselves: what e
should be included and howcanit =~
be done

Commumty College Contentin

- the Curriculum: What Should be . -
: Included" A

Space does not permnt the
extensive detarlmg ofa commumty
college student affan's cumculum, ;
however adelineation ofsuch

'toplcs—elthertobelncludedm
) existing courses or to become
. courses themselves—ls possrble

- here:

*The Communtty College (in

- American Higher Education)
* Community College Students
-« Working Wlth Non- Tradmonal

Students

‘ 'Developmental Theory (wrth afocusv 23

on adults and those from diverse

(Contonpage8) " @
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_ STUDENT DEv’ELoPMfeN‘r~?';IN,’»THE17iTwo=YEAR: COLLEGES'~ :

- (C Con t from page 7 ) ?: 'k

' :etllmc groups) o
. Student Affalrs Pracuce in the
: CommumtyCollege

o °Unclerstandmg and Workmg Wlth’
- Diversity -
. Counselmg and Advrsmg Adult -

~.Learners

. *Working VVlthCommuterStudents S
~Thisis surely not a complete listand-
- some are; in part, redundant.

~ However, topics like these; combined
with guest speakets and opportumtxes
- forfieldwork, practlca and, mtemshlps

in community colleges, should
~ provide graduate students with'a
~ basic foundation for commumty' '

;collége student'affairswork S

Gettmg Started. ,
How caniit be done" o

, ,It is not hkely thatmany———lf any— -
: preparatlon programs are gomg to
fully restructure. themselves tobe
- more inclusive of the: community
- college. Nor is it likely that many
_ programs will have the resourcesto
_hire a new faculty member with -
e experttse in commumty college
- studentaffairs. Even given that reality, =
o though there arestrll a number of o

. thmgs that professronal preparatron
- programs can do that will help them

educate students about student affairs

' \,work in the community college. These
steps are falrly simple and can result
~ inimportant change: ' -
1. Consult with local commumty‘k -

college student affairs

- adv1sory committee that can help

fdevelop a community college

s onentatlon in the curriculum.

2. Invite local commumty college ;
" student affairs practitionerstobe
~ guestlecturers in existing classes,

~ to teach classes and to develop

" new classes (or new approaches

- to classes) in the curriculum.
~~ There are highly experienced

individuals (with lots of teaching

expenenoe) incommunity colleges
throughout the country.

3. Secure opportunities for
- fieldwork, practica andmtemshlps ‘

" intwo-year institutions. In the best

~ofall possible worlds; require that
» “all students have at least one
* fieldwork experlence in a

. community or technical college.

; ‘, 4 Consult with colleagues inother
programs that are already inclusive

: pmfessxonals about estabhshmg an -

of the commumty college in the
professmnal
~cumiculum.”
5. Consult with ACPA Comm1ssmn
XTI about community - college
pmfessronals available in the area,

preparatlon )

about’ resources, and about

- approaches to teachmg about the
' community college. Commission
XI has (both current and past)’
 directorate body members with a
o ‘long history of teachmg in
: professxonal

- programs.

Con‘clusion‘

: Given the number of community
colleges in the United States and the
. number of student affairs. jobs

available in those colleges, it would
- seem only loglcal that professmnal

preparation programs would educate

- students for careers in those colleges
o However that is not always oreven
. often, the case. The reasons arev

preparatlon :

several. The obligation to prepare =

»professmnals for this area of higher ’
_education is, nonetheless, very real.
- Iffaculty are willing it can be done...

. and without all that much dlfﬁculty , 5
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An Appralsal of Collaboratlon' Assessmg Perceptlons of Chlef Academlc

L ~and Student Affairs Officers at Public Two-Year Colleges
N Dr CratgA Kolms Dean of Enrollment Servzces Mt. Hood Communtty College Gresham, OR

As a rec1p|ent of Commxssnon XI’s 1999-2000 Research institutions Only one practice Surféoed in which both o
- Award, Thave been afforded the opportunity to pubhsh a CAOs and CSAOs were “dissatisifed/very dissatisfied” = -

summary of the findmgs from a national research study ~ with collaboration—academic and student affairs
that explored perceptions about collaboration between  personnel co-designing and co-presenting workshopsto =
academic and student affairs personnel at public two-year help undecided students select a major. Both QAOs and . .
colleges. S pemﬁcally, the study identified collaborative CSAO:s perceived the frequency of,oollaboranon as “often.
practices that occur between academic and studentaffairs ~ or always.” Only one practice surfaced in which -

personnel as perceived by chief academic officers (CAOs)  significant perception differences existed between CAOs"
“and chief student affairs ofﬁcers (CSAO:s). Atotal of 444 and CSAOs—academic affairs, personnel s representanont -
.semor—level admxmstrators from 327 public two- -year  on student affairs committees. 'CAOs percetved thIS‘ "
'colleges natlonw1de partlmpated in this study. A more - practice occurs less frequently than did CSAOs. Of 22 o
detailed review of the findings will be presented at the ACPA functional areas identified for this study, a total of 16

annual convention in Washington, DC, April 1-5,2000,asa - functional areas (73 %) were identified as areas where =
Comm1sslon X1 sponsored session. I would like to personally ““shared collaboration” occurred between academlc and
thank the’ -directorate of ACPA’s Commission XI for “student affairs personnel. No significant dlfferences in ;
provndmg me with an. opportumty to share the study’s results. perceptions occurred between CAOs and CSAOs about -

the level of collaboration that occurred bctween academlc
Conductmg an Appralsal of Collaboratlon f ‘ o and student affalrs personnel.

Perceptual dlmensxons of collaboration were measured by
vhe creation of four Likert scales to dete,rmme and compare Dlspellmg Mlsconceptlons about Collaboratmn

perceptlons that CAOs and , Academic and student affairs personnel at public tWO-year o
CSAOs had about: : - colleges should be quite pleased with the overall optlmxsm L
- the zmportance of collaboration in enhancmg student that exists about collaboration based on the perceptions of
 succebs (Not Important Somewhat Important CAOs ‘and CSAOs. ‘Twenty- three collaborattve
. Important, Very Important) , » , programming and pohcy practices, identified fromamv1ew " )
. ,thelr satlsfactlon wzth collaboranon (Very of the literature, were presented to CAOs and CSAOS =
~ Dissatisfied, Dissatisfied; Satisfied, Very Satisfied) Only slight differences in perceptions surfaced in the
e the frequency of collaboration (Always, Often identification of 20 of the 23 collaborative practices among
- -SeldomorNever) the respondents. CAO and CSAO perceptions about -

".‘ * the level of collaboration by functlonal areas (No collaboration are more similar than they are different, -

Collaboratlon, lelted Collaboratlon or Shared" - refuting the anecdotal literaturé that academncandstudent o

~ Collaboration) ~ - : - affairs personnel operate in functional silos and interact
Administrator perceptions about collaboratlon in both with students independently of each other (Sandeen, 1991;
* academic and student affairs domains were generally Schroeder, 1996). The study also offers new evidence -
positive and were more similar than different. Both CAOs ~ that both CAOs and CSAOs perceive collaboration as
‘and CSAOs perceived collaboration as “important/very ~ important to enhancing student succéss and that both
important” to enhancing student success. Only one practice groups have smularperceptlons about thexrsatxsfactlon with
“surfaced in which both CAOs and CSAOs perceived that  collaboration. - : -
collaboration was only “SOmewhat important/not important” :
to.enhancing student success—the formal involvementof = - Examining Perception leferences ,
student affairs personnel in the faculty tenture/promotion Any perception differences between CAOs and
process. Both CAOs and CSAOs were “satisfied/very CSAOs may create barriers to academic and student
"‘/satlsﬁcd” Wlth collaborauon that occurred at their  affairs collaboratlon but significant perceptlondlfferences

(Con’tonpage IO) . @
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L have the potentlal to negatxvely 1mpact student leammg

~This study identified that the practices that-occur within -

" traditional acadermc and student affairs domains appear to
bethe practices where SIgmﬁcant perception differences
éxist (e.g., collaboration between academic and student

affairs- personnel in classroom instruction and advnsmg '
- student groups). These perception dlfferences in general:
‘could be due to ineffective commiunication between CAOs .

and CSAOs, differences in orgamzatlonal and reward
“structures w:thm academlc and student affairs orgamzatlons,

o j and phllosophxcal dlfferences about the value and .

unponanceof collaboration.

: Slgmﬁcant perceptlon dlfferences abouit collaboraﬂon were |

found ‘based on:
¢ Position: For every pract;ce where s1gmflcant
' perception differences were found, CSAOs indicated
~that collaboratlon was more important to enhancing

- student success than did CAOs. Conversely, when -

- analyzing’ perceptxons about satisfaction with

collaboratlon CAOs were more satlsfled wnth‘

o collaboration than were CSAOs. ~
o - Gender: Female CSAOsrated collaboration as more
o 1mportant to enhancing student success that did all other
_administrators. Among all respondents, male CAOs
B rated collaboratlon as the least important to enhancmg

_* - student success.

~«" Enrollment: Atinstitutions below 2,000 students, both
- administrators had- snmtlar perceptions about the
"lmportance of collaboratlon to enhancing student
~success. Atinstitutions above 2,000, CSAOs perceived

' that collaboration was more important to student

7 - success than did CAOs.
e CSAO Reportmg Structure:

o - when the CSAO reported to the CAO rather than the

CEO. Conversely, when the CSAO reported to the -
CEO rather than the CAQ, CSAOs rated collaboration -

~ as'more important to enhancmg student success.
e Previous administrative and

' 1mportant to enhancing student success than did CAOs

* based on previous experiences as administrators and
faculty. Both CAOs and CSAOs who had previously
taught full-time, rated collaboration as more important
to enhancing student success than did CAOs and

- CSAOs who did not have prev1ous experiences as

faculty.
. ,Educatlonal background CSAOs who majored in

CAO‘s rated
collaboration as more important to student success

teachmg |
experiences: CSAOs perceived collaboration as more

“artsand humanmes educatlon, and the somal scxences o
rated collaboration as more 1mportant to enhancing, .

~ student success than did CAOs with the same majors.

For those who majored in education, CSAOs rated
 collaboration as more important to enhancing student
success than did CAOs when they majored in counselor -

education, educational admmlstrauon and commumty
college admmtstratlon : :

Predictors of Collaboratlon

One of the most valuable ﬁndmgs of this study was the

identification of collaborative practlces demograph1c and
institutional characteristics, and functional areas that served‘ ;

as negative and positive predlctors of collaboratlon Tn

examining the predictors of collaboration that surfaced, it.
- was evident that certain commonalties existed'among the

variables. As aresult, the predictors were categonzed into -

major themes to 1dent1fy the relationships between them e
* and to connect the ﬁndmgs to the related llterature Four

themes emerged from the study:

. Blendmg and stretchmg academlc and student affalrs,

roles
Communicating directly between leaders
Validating collaboration from the top
Understanding our differences

Three negative predictors that were 1dent1ﬁed related
to administrators’ demographic charactenstlcs Beinga
‘male or being a CAO surfaced as two hegative predictors
about the perceived importance of collaboration to
enhancing student success. The only negative predictor of
satisfaction with col’laboration related to educational
A ‘background (those administrators who majored in
* curriculum & instruction were less satisfied with

collaboration than those with other majors in educatlon)
Collaborative practices that public two-year col]eges
can implément to-improve perceptions about collaboration

~ between academic and student affairs personnel and that
may help create orgamzatlonal and reward structures that
foster collaboration include: ‘
‘& Co-designing and cmpresentmg workshops to help~

undecided students select a major
. Creatmg an environment where the CAO and CSAO
. meet frequently to discuss areas of mutual concern
~ Retaining CAO and CSAOQ in their positions long-term
e Designating funds for the development of new and
-existing collaborative programs
Co-developing intervention programs for at-risk students

Giving academic affairs personnel release time to advise  ~e./

student organizations

-
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3‘Hav1ng a presrdent that supports and encourages o
collaboratlon betWeen academlc and student affalrs
personnel Co

- Involvmg acadermc and student affalrs personnel in
_”collaborattve planmng, decision- makmg, and

programming practices.

-Shared collaboratlon between academic and student

- affairs personnel in academic. advnsmg

,’ Shared collaboration between academic and student
" affairs personnel in assessmg mstructtonal effectlveness
, (teachmg) ' :

o Conclusmns

‘\"The follOng conclusnons are offered based on my
mterpretatrons of the study’s ﬁndmgs

CAO and CSAO perceptions about collaboratzon o
. are ggnerall)z positive as evidenced by the large o
. number of collaborative practices that occur
o f‘,between academtc and student affairs personnel
‘at publzc two-year colleges. This conclusion is

L * - consistent with the litérature that student learning is
- -the responsrblhty of everyone It also refutes the

literature that suggests that cultural differences between

' 'academlc and student affairs personnel lead to
‘ percepnon dlfferences about collaboration. ,
"o CAOs perceive that collaborauon between academzc
f'iand student affmrs persomzel is 1mportant to

= ‘enhancmg smdent success. Support for collaboration

~discordant, but not conflicting, based on the perceptlons

is becoming r more apparent in the higher education
rhtcrature which suggests. that educauonal leaders -
; -outside student aff: airs at both two-year and four-year
“ylnsmutlons reallze that facully and staff roles ¢an no

fonger be well defined ‘when cons:dermg student

~learning (Alfred & Carter, 1997; Boggs, 1999). -
. CAOs and CSAOs perceive their collaborative

relatmnslup from dtﬁereng perspectzves The lenses

“that CAOs and CSAOs use to view their relatronshlps.f |

with each other and their work with students appear

of those who participated in this study. CSAQs may

" haverated the i importance of collaboration higher than

~ did CAOQs because they used phrlosophlcal lenses based

on the values of the student affairs profession to view

~ collaboration. Conversely, CAOs may have rated

satisfaction with collaboration higher than did CSAOs
because they used their working relationship with the

' CSAO1to view collaboration. Two possible explanations

o 'from the hterature exnst for this conclusion. Flrst

Wmter/Spnng OOO

- LoParco s ( 1991) quahtatxve study suggests that;

academxc affairs: personnel deﬁne collaborattonusmg ‘

) }mterpersonal terms (e.g., sharmg mforma‘lon'

. compromlsmg, pullmg together, hstemng to and.

- cooperating with each other) whereas student affairs
;personnel define collaboration using plulosophrcal terms.
(e.g., valuing holistic education; behevmg incollegiality
‘with faculty, promoting cwrhty and developing a shared

vision with faculty for student learning). Second

- academic and student personnel still. have dlfﬁculty :
‘ making connections in their work wrth each other with

- students, and in the learning processes that occur msxde -
-and outside the classroom (Schroeder 1996, 1999)

Academic affairs personnel, more than. student,
affairs personnel, set the fone for collaboratton In
order to ahgn themselves with the acadermc mlssmn
student affairs personnel should consider pursumg
collaboration with academic affaJrs personnel basedon -

their working (interpersonal) relauonshlps whlch may

help move student affairs personnel toward an equal

- partnership in setting the tone for collaboration rather

than focusing on student affairs values that are distant
from the core values of higher education (Marcus 1999).
CAOs’ and CSAOs’ perceptions about collaboration

~are mo re similar at public two-year colleges than

N the perceptions of CAOs and CSAO at four-year

colleges and universities. Compared to the findings of .

Pregliasco’s (1995) study of CAOs and CSAOs at
. doctoral and comprehensive I institutions, the data

collected about the percelved 1mportance level and
frequency of collaboration in this study was more similar
between respondents at two-year institutions than were

- in Pregliasco’s study of four-yearmstrtutlons

Recommendatlons

The followmg recommendatlons are offered to

administrators, governing boards, and collective bargammg ‘

- units as possible strategles to 1mprove perceptlons about*
: collaborahon B

Management. d1rect1ves, board pohcy and collectwe',gr )
bargaining agreements (if applicable) need to reward

- behaviors, create organizational structures, and reward
systems that encourage and foster collaboration. Stated S

simply, if management wants to increase behaviors that
foster collaboration, they must create: orgamzatronal
structures and reward systems that value them

- CAOsand CSAOs, as léaders; are in positions to affect

change : among academic and student affairs personnel

| : ,about how i lmportant collaborauon isto enhancmg student‘

, (Con’to‘n pa"g«eA,IZ) ’ @ '



- to help academic and student affairs personnel better
“* understand why they need to ‘collaborate (b)
- consolidating budgets 'to encourage academic and
- “student affairs personnel to’ develop collaborative
" practices, and () encouraging both academic and
- studentaffairs personnel to explore the perceptionsand -
 assumptions they hold about collaboration. * -

valug that women and CSAOs place on collaborative

To improve communication between academic and

student affairs divisions, CSAOs and CAOs must

inform each other when personnel from the other
‘di\}iSibn/péiﬁc;ipatéfinfcdll@bérativépra_iCtiéés;; SRy
Community colleges may be ‘more successful in
7 s&éngthén‘ihgV;COllébd/rfitiv’c relationships between -

academic and student affairs pe;sqnnel'if they increase

‘the number of women whio are hired for senior-level
‘administrative posmons, especially. for the CAO position .

where females have‘b@ei;n;historiCa]ly{ku'n&érirgpn‘ésehted.
Providing all staff and- faculty with professional
‘de'\‘rfelopmén~t¢6pportunities to educate them about the

relationships between academic and student affairs
personnel may help males and CAOs understand the

‘perceivedimportance of collaboration.

Community college administrators, governing boards, i

and collective: bargaining ‘unitsalso need to
operationalize s,,tuc,len"t'{S’grccésfs[i‘nt‘o"measurable; R
objective outcomes to determine the effects these

_collaborative practices have on student success. A

“more concrete definition for student success isneeded
within the community college. There has been
reluctance to objectively define student success through -
‘measurable Student{:(")‘utcoﬁiesdue;tQ'thé'co,mprehgns‘ivé,,  2
nature of the community college. Demonstrating that -~
collaboration between academic and student affairs

personnel leads to improved student success otcomes
(e.g-, higher student retention, certificate and degree -

- Srupet DeveLOPMENT In THE Two-Year COLLEGES

Success. CAOs and CSAOs can affect change by (2)
'providing opportunities for professional development
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- STUDENT DEVELOBMER

Introduction

For the past decade, Commission XI members have

offered programs at national ACPA Conventions to

increase awareness of career opportunities in community
colleges. Commission XI Directorate members also
published and distributed a monograph describing
careers in Student Affairs in the community college to
graduate schools across the nation. Have these efforts
made a difference? Are students in Student Affairs
graduate programs aware of and willing to consider
pursuing careers in the community college? Ina
completely unscientific attempt to find the answer, the
author asked thirty students who had completed at least
one semester of their Student Affairs M.A., M.S., or

M.Ed. at a large research university to answer three

questions: (a) What role does the community college

play in higher education? (b) What is the function of
tudent Affairs in the community college? (c) Would
»q«ou consider a career in the community college? Their
answers follow.

Answers Offered by Graduate Students

What role does the community college play in higher

education? These graduate students believed that

community colleges had eight major roles—and a

“keep-them-in-line function.”

1. Provide vocational training to students not interested
in or unable to do the work required for a four-year
degree.

2. Collaborate with local businesses to train or retrain
workers.

3. Offer a watered-down version of the freshman and
sophomore years of college to students not ready to
attend a four-year college.

4. Provide a second chance to students who blew it in
high school, recent immigrants, and late bloomers
with poor test scores.

5. Try to be all things to everyone but end up doing
nothing really well.

6. Do the bidding of local boards and businesses who
o Vere dominated by “conservative, anti-intellectual,
pohtlcal animals.”

£ Two-YEAR COLLEGES -

7. Give members of the underclass the illusion that the
educational system is open to them when all it does is
force them into marginal careers and dead-end jobs.

8. Offer a “no frills” education at a reasonable cost.

9. “Where my mother threatened to send me if my
grades didn’t improve after my first semester in
college.”

As the following responses demonstrate, graduate

students had an interesting view of Student Affairs work

n the community college. From their perspective,

. Student Affairs staffs in community colleges exist to do

the following:

1. Recruit students, assist them to understand and fill out
forms (admissions, financial aid, and registration), and
help them navigate the system.

2. Help students identify a career, usually one that does
not require a four-year degree.

3. Help students select classes that fit their career goals
and the teachers best suited to teach them.

4. Assist students to adjust to college life and behave
appropriately in the classroom.

5. Function as social workers and help students access
community services (food stamps, TANF, shelters for
battered women, AA programs).

6. Handle discipline when students act out on the
campus.

Twenty percent of the graduate students indicated that

they did not know why community colleges would

employ Student Affairs staff, since they do not have
dorms, and that campus life is “the walk from the car to

~ the classroom.” &

Would these graduate students consider a career in the

community college?

1. Over one-third said, “No.” From their
perspective, there isn’t enough prestige and or a
clear path from an entry-level position to Chief
Student Affairs Officer. Some described community
colleges as provincial institutions where staff members
worked too much for too little money. Several
students shared their perception that community

(Con’ton page 14) @




in the commumty college ThlS means that Commlssnon
e XI members must contmue to educate thelr ACPA

B college, 5ponsor programs at natlonal conventions to

- -introdice graduate students to the commumty college

- Student Affaxrs Career ladder, and prepare to spend: alot o

~of time medtonng new professxonals after theyare hired.

. Smce weall live in a ?Web World » the Comnfuss;on X1 fj
. Dlrectorate needs to update Careers in Student Ajfatrs .
" inthe Commumty College, work with ACPA to put. the -

, monograph on the web, and invite faculty members to
' use the document in thelr classes

o ‘ Santa Ana College, CA

o Dean, Career DevelOpment :Se
' Mt. Hood Commumty College,

: Mr. Evan Montague T 5
Director of Enrollment Servnce

o Dr.erianV Wllson ' e
~ Director of Orgamzatlonal])‘ lopment
- Institutional Equity . R

Cmcmnatl State Teehmcal and Commumty College, -

. !Natlonal conventnon m‘Washmgton,D C We are‘ e
, _.‘pleased wnth thelr wdlmgness to serv ll‘:tfns !
capaclty : e R

Dr.JohnHernandez RN
Director of Student Servnees

Lansing Communlty College, Ml 5 3:-:' . ‘{i.,»,

Ms. Leslie Webb -
Director of Student Development

Art Instltute ofSeattle, WA L e

) "]:Have you subscrlbed to Commnssmn

* XUsListServyet? Here'show: | -

Send an emall to
1 :lxstserv@hsts .acpa; nche edu

e Leave the subject line blank in your
|  emailaddressheader

"o Inthe text box, write: subscribe
L (space) COMMXI L(space)Fxrst
o name(space)Last name

‘(for example subscrtbe COMMXI L -~
Wzlson Luna) L : -
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Dr Davzd H Pomtz speaks at the ACPA 2000 Natzonal Conventzon '

i Dr Pomtz IS Pmulent Emeritus of Smclalr Commumty College in Dayton, Ohio, and a recognized o
3} leader in innovative education at two-year institutions. His topic will be on Learning in Community Colleges o
* Under Dr. Ponitz’s leadershlp, Sinclair Community College has grown to an enrollment of morethan’ .
20,000 students ‘In 1989, Dr. Ponitz presided over the opening of the $24 million Sinclair Center f0r '
~Corporate and Commumty Education. This center serves the non-credlt needs of more than 10 ,000 -
additional students g ;
Sinclair is one of only 18 member colleges of the prestigious League for Innovatlon in the Community
College. As an active member of the Community Colleges for Institutional Development, Dr. Ponitz is "
" soughtout by higher educatlon in Europe, Chma, and Indla for his innovations at Sinclair Community
College '

' ‘Thls year ’s conventlon carmval will continue the tradition of provndmg a great
~ atmosphere to meet colleagues, enjoy refreshments win prizes, and learn about the
activities of the commnssnons, standmg commlttees, and state and mternatlonal dmsnons.
In keepmg with the presidential election year, this year’s carnival wnll have a political
convention theme. Visit the booths and cast your ballots ona number of critical issues to,, ~
hlgher education and student affairs professmnals Enjoy cultural foods from around
e the world the musnc and entertamment ﬂags, streamers, and. instltutlonal banners. :

‘ ’Whlle at. the Carmval plan to visit the Commnssnon Eleven table, brmg your fnends and
take a tour with us and test your knowledge of commumty college
&
: Do you know the Community College Today?
' Do you know what group of students constitutes the largest populatwn of U.S. college
: , undergraduate ? S : :

If you Wlsh to assist in coordinating and stafﬁng the COIHII]ISSIOH XI table please contact Ms

amela Weidel at Monroe Commumty College, mgg_@m_qmm (716) 262 1695







